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Abstract

This study was designed to examine “Instructional Delivery skills and Academic Achievement of
Business Education Students in University of Cross River State, Nigeria. To achieve the purpose
of this study, three research question and three null hypotheses were formulated for the study.
Literature review was done based on the variables under study. The design adopted for this study
was Descriptive Research Survey Design. The population of the study consists 2022/2023 sets of
all business education students in the University of Cross River State Nigeria. The four Classes
(levels) of business education students have a population of Eight hundred and one (801). Two
hundred and sixty (260) student were sampled using simple random sampling technique. The
research instrument used for data collection were the Questionnaire titled “Instructional Delivery
Skills Questionnaire” (IDSQ), of 24 items statement and standardized test titled “Financial
Accounting Achievement Test” (FAAT), made up of 30 items statement multiple choice
Questions, designed by the researcher and validated by experts. The reliability of the instrument
was established using Cronbach Alpha method. The data collected was analyzed using descriptive
analysis while t-test statistics was used to test the hypotheses at 0.05 level of significance. The
instrument was subjected into test —retest approach of about 40 students. The reliability coefficient
showed 0.87 and 0.89 respectively. The findings of the study revealed that inquiry based learning,
flipped Classroom, and online learning platform have a significant impact on the dependent
variables (academic achievement). Based on the finding, the study recommended among others
that school administrators, Dean of faculties, Head of Department and stakeholders in the
education sector should implement inquiry based learning, flipped classroom and on-line learning
in the teaching and learning process especially in higher learning.

Key words: instructional delivery, academic achievement, business education students,
university of cross river state
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1.0 Introduction

The Universities is a reputable institution
known for providing quality education
producing skilled graduates in various fields,
including business education. As the business
world evolves rapidly and becomes
increasingly competitive, it is crucial for
educational institutions to ensure that their
students are equipped with the necessary
skills and knowledge to succeed in their
careers. The desires of every country of the
world are to be one of the influential
countries,  through  advancement in
technology and a well-developed economy.
The economic growth and development is
mainly dependent on the level of manpower
the country has, which is determined by the
quality of education that is given to the
citizens (Uchendu, Akuegwu & Arin
ze,2021). It is on this note that National
policy on education FRN (2015) states that
education in Nigeria is an instrument “par
excellence” for  effecting  national
development. University education being the
level of education where required skills are
acquired to meet the manpower need is to be
given in a qualitative way, by ensuring that
human and material resources are made
available sufficiently, and utilized effectively
to ensure that its goal is optimally actualized.
However, enhancing quality in Nigerian
Universities becomes pertinent since the
overall standard of the society is largely
determined by the quality of instructional
delivery.

Instructional delivery plays a vital role in
shaping students’ learning experiences and
academic achievements. Effective
instructional ~ delivery  methods  and
techniques are essential in engaging students,
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enhancing their understanding of course
materials, and fostering critical thinking and
problem-solving skills. However, it is
common for universities to face challenges in
delivering instruction that aligns with the
diverse needs and learning styles of students.
Instructional  delivery is the process
employed in the transfer of knowledge from
the instructor to the learner. This involves the
use of several strategies and facilities.
Accordingly, Onwuagboke and Singh (2020)
opined that instructional delivery involves all
human interactive skills employed by the
teacher to promote and facilitate learning in
the classroom situation. Ogwu and Ogwu
(2020) viewed instructional delivery as a
process of facilitating learning which is
expected to bring about change in behaviour
of the learner. This implies that the teaching
and learning process is achievable by the aid
of facilities and the efficient use of such
facilities brings about effective instructional
delivery in business education.

Instructional deliveries are decisions about
organizing people, materials and ideas to
provide learning (Nwachukon, 2023).
According to Saskatchewan Education
(2019), Instructional skills are the most
specific category of teaching behaviours.
They are necessary for procedural purposes
and for structuring appropriate learning
experiences for students. Demonstration is
the most widely used instructional method
for the acquisition of practical skills as it
involves verbal and practical illustrations of
a given procedure. Research findings by
Ugwuanyi in Diem (2019) on the effects of

instructional — approaches on students®
academic performances indicated that
students  taught with  demonstration
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performed significantly better than those
taught with inquiry method. Inquiry is a
technique which involves students in
questioning to explore an area of study. It is
a process student engages in to investigate
and explain problems on like Lecture-Based
Teaching

Lecture-Based Teaching The traditional
lecture format involves the instructor
presenting information to the students
verbally. It may include the wuse of
multimedia tools like PowerPoint slides or
video presentations to support the delivery of
content. Active learning these methods
encourage students to actively engage in the
learning process. Examples include group
discussions, problem-solving activities, case
studies, debates, and role-playing exercises.
Flipped Classroom: In this model, students
study the course material before class, often
through pre-recorded lectures or readings.
Class time is then used for interactive
activities, discussions, and clarifying doubts
with  the instructor. Online Learning
Platforms: Learning Management Systems
(LMS) such as Moodle, Canvas, or
Blackboard are widely used to facilitate
online courses. Instructors can upload course
materials, assignments, quizzes, and facilitate
discussions through these platforms. Though
none may term as the best instructional
delivery methods for business education.
Business education plays a crucial role in
preparing students for the dynamic and
competitive business world. In the context of
the University of Cross River State, the
effectiveness of instructional delivery
methods directly impacts the academic
achievement of business education students.
However, there might be certain challenges
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in the utilization of instructional delivery
techniques that hinder students from reaching
their full potential. As the business landscape
evolves rapidly, it is essential for educators
and institutions to identify and address skill
improvement needs among faculty and
students. These skill improvement needs can
encompass a wide range of aspects, such as
modern pedagogical approaches, technology
integration,  practical  application  of
theoretical concepts, and real-world problem-
solving skills (Smith, Johnson, & Williams,
2023). Business education is one of the
fundamental  factors of  sustainable
development of any country. Etifit (2021)
described Business Education as an aspect of
Business education programme that given
training and imparts necessary skills that will
provide the students with the intellectual and
professional background, adequate for their
assignment and makes the students adaptable
to changing situations in the world of work.
Akpan and Eminue (2020) described
Business Education as education responsible
for equipping students with skills, attributes,
knowledge and behavior required for
teaching, entrepreneurship, administrative
and clerical work. Asuquo (2016) saw
business education as consisting of training
for office occupational opportunities,
teaching and entrepreneurship; hence a
trained Business educator assumes different
roles.

Business educator in the context of this study
is used to refer to a lecturer/teacher in the
department of business education who is
responsible for teaching and learning of
business skills, knowledge and attitude. It is
the duty of business educator to effective
teaching. On the other hand, Mba (2019)
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observed that the business education lecturers
are trained in pedagogical areas of business
and are charged with the responsibilities of
imparting knowledge, skills and attitude of
business to students in the universities,
Asuquo and Usip (2019) noted the business
educators are trained professionally in a
teacher’s training college or faculty of
education in the university or similar
institutions that engage in business teacher
education programme. Therefore, due to
background  knowledge and training,
computer education lecturers and adjudged to
be more competent in computer aided
instruction than their colleagues in business
education. Hence computer education
lecturers are used in this study as expert to
provide benchmark of the assessment of
business  educator’s  performance to
determine their skill needs for utilization of
instructional delivery.

Skill is the ability to carry out task with pre-
determined results often within a given
amount of time energy, or both (Howland,
2023), skills in the context of this study is an
ability, capacity and proficiency of Business
educators to smoothly and adaptively
perform a job function. In a dynamic
environment, skills are essential for one to be
able to meet the challenges of everyday life.
Eminue (2018) defined need as what ought to
be but is missing and required to be there.
Need shows there is something which if
present, will better the performance of an
individual or group of individuals.
Therefore, the focus of this study is on skills
improvement needs in utilization of
instructional ~ delivery and  academic
performance of business education students
in University of Cross River State and upon
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this focus, the background of this study was
raised.

1.1 Purpose of the Study

Generally, the purpose of the study was to

examine “Skills improvement needs for

utilization of instructional delivery and
academic  achievement of  Business

Education Students in University of Cross

River State”.

Specifically, the study seeks to determine

how:

1. Inquiry based learning impacts the
academic achievement of Business
Education students in University of
Cross River State.

2. flipped classroom strategy impacts
the academic achievement of
Business Education students in
University of Cross River State.

3. On-line learning platforms impacts
the academic achievement of
Business Education students in

University of Cross River State.

Research Questions
The following questions were raised
to guide the study

1. How does inquiry-based learning
impact on the academic achievement
of Business Education students in
University of Cross River State.

2. How does flipped classroom strategy
impact on the academic achievement
of Business Education students in
University of Cross River State.

3. How does on-line learning platforms
impact on the academic achievement
of Business Education students in
University of Cross River State.
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Hypotheses

The following null hypotheses guided the

study and was tested at 0.05 level of

significance.

1. Inquiry — based method of teaching
does not significantly impact on the
academic achievement of Business
Education student’s academic
achievement in University of Cross
River State.

2. Flipped classroom strategy has no
significant impact on the academic
achievement of Business Education
students in University of Cross River
State.

3. On-line learning platforms has no
significant impact on the academic
achievement of Business Education
students in University of Cross River
State

1.2 Assumptions of the Study

1. The sample utilized is a true
representation of the population.

2. Variables under  study  are
measurable.

3. Respondents was objective in
responding to the questionnaire.

4. Skills improvement needs will affect
instructional delivery.

2.0 Methodology
The design adopted for this study was
Descriptive Research Survey Design. The
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population of the study consists of all
business education students in the University
of Cross River State Nigeria the Four Classes
(levels) of business education students have a
population of Eight hundred and one (801).
Two hundred and sixty (260) student were
sampled using simple random sampling
technique. The research instrument used for
data collection were the Questionnaire titled
“Instructional Delivery Skills Questionnaire”
(IDSQ) which is made up of 24 items
statement and standardized test titled
“Financial Accounting Achievement Test”
(FAAT), made up of 30 items statement
multiple choice Questions, designed by the
researcher and validated by 3 experts. The
reliability of the instrument was established
using Cronbach Alpha method. The data
collected was analyzed using descriptive
analysis while t-test statistics was used to
analysed the hypotheses at 0.05 level of
significance. The instrument was subjected
into test —retest approach of about 40
students. The reliability coefficient showed
0.87 and 0.89 respectively.

2.1 Presentation of Results

Research Question One

How does inquiry-based learning impact on
the academic achievement of Business
Education students in University of Cross
River State?



JOURNAL OF CONTEMPORARY RESEARCH (JOCRES) VOL .4 (1)

Table 1: Mean and Standard Deviation of Respondents on how inquiry-based learning
impact on the academic achievement of Business Education students in University of Cross

River State
N =261
S/IN  Item Statement Mean (x)  SD Dec.

1 Inquiry-based learning foster a life-long learning mindset in 319 092 A
accounting students

) As students in accounting engage in inquiry-based learning, 303 096 A
they become more confident in their abilities

3 By engaging in inquiry based learning, accounting students 304 094 A
develop critical thinking skills

4 Problem solving abilities can be attained by accounting 297  0.79 A
students when taught with inquiry-based approach

5 Accounting students may lack active engagement in teaching 219  1.03 D
and learning process as a result of Inquiry-based learning

6 Inquiry-based learning enhances retention of accounting 329 084 A
students

5 Accounting students taught with inquiry-based approach lack 200 091 D
autonomy and independence of their learning

8 Inquiry-based learning is often appreciated in other subject 291  1.04 D

areas other than Accounting

Dec = decision, A = agreed, D = disagreed

Table 1 shows the mean and standard
deviations of respondents on how inquiry-
based learning impact on the academic
achievement of Business Education students
in University of Cross River State. The result
obtained show that items 1, 2, 3, 4 and 6 had
mean ratings of 3.19, 3.03, 3.04, 2.97 and
3.29 with standard deviations of 0.92, 0.96,
0.94, 0.79 and 0.84 respectively. These mean
values are above the bench mark value of
2.50 which implies agreed. This means the
following responses on how inquiry-based
learning impacts on the academic
achievement of Business Education students
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in University of Cross River State are agreed.
These include: Inquiry-based learning fosters
a life-long learning mindset in accounting
students, as students in accounting engage in
inquiry-based learning, they become more
confident in their abilities, by engaging in
inquiry based learning, accounting students
develop critical thinking skills, problem
solving abilities can be attained by
accounting students when taught with
inquiry-based approach, and inquiry-based
learning enhances retention of accounting
students. However, accounting students may
lack active engagement in teaching and
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learning process as a result of Inquiry-based
learning, accounting students taught with
inquiry-based approach lack autonomy and
independence of their learning, and inquiry-
based learning is often appreciated in other
subject areas other than Accounting were
disagreed because their mean values were
less than the bench mark value of 2.50.

Odey and Solomon

Hypothesis One

Inquiry based method of teaching does not
significantly impact on Business Education
student’s  academic  achievement in
University of Cross River State

Table 2: t-test table analysis of the impact of inquiry based method of teaching on Business
Education student’s academic achievement in University of Cross River State

Variables X SD Df t-cal Sig. Decision
Inquiry based method of teaching 3.09 0.55

260 41.23 0.00 S
Business Education student’s academic 17.80 567

achievement

df=degree of freedom, N = Number of students, SD = standard deviation

The result in Table 2 showed the t-test
analysis on the impact of inquiry based
method of teaching on Business Education
student’s  academic  achievement in
University of Cross River State. The result
shows the t-value of -41.23 with degree of
freedom of 260 and a probability value of
0.00 was obtained. Since the probability
value of 0.00 is less than 0.05 (P< 0.05) set as
level of significance, this means that the
result is significant. Therefore, the null
hypothesis which stated that inquiry based
method of teaching does not significantly
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impact on Business Education student’s
academic achievement in University of Cross
River State is rejected. Inference drawn
therefore is that inquiry based method of
teaching significantly impact on Business
Education student’s academic achievement
in University of Cross River State.

Research Question Two

How does flipped classroom strategy impact
on the academic achievement of Business
Education students in University of Cross
River State?
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Table 3: Mean and Standard Deviation of Respondents on how flipped classroom strategy
impact on the academic achievement of Business Education students in University of Cross
River State

N =261
Mean

S/N  Item Statement ® SD  Dec.

9 I choose traditional teaching method over flipping classroom 515 g5 D
approach as an accounting student

10 | barely understand accounting concepts when taught under 203 .87 D
the condition of a flipped classroom
The flipped classroom model encourages accounting students

11 to become self-directed learning students to become self- 312 084 A
directed learners
Flipped classrooms provide accounting students with

12 opportunities to apply theoretical knowledge to practical 316 086 A
scenarios

13 In a flipped classroom accounting students often hesitate to o515 g7 D
ask questions for clarification
One good thing about the flipped classroom is that, it allows

14 accounting students to study at their own pace outside the 312 087 A
class providing flexibility in their learning schedules

15 Accounting lectures are usually interesting when taught 398 (g7 A
under the condition of a flipped classroom
Flipped classroom model denies accounting students a

16 dynamic learning experience that encourages active 219 093 D

participation in learning
Dec = decision, A = agreed, D = disagreed

Table 3 shows the mean and standard implies agreed. This means the following

deviations of respondents on how flipped
classroom strategy impact on the academic
achievement of Business Education students
in University of Cross River State. The result
obtained show that items 11, 12,14 and 15
had mean ratings of 3.12, 3.16, 3.12 and 3.28
with standard deviations of 0.84, 0.86, 0.87
and 0.87 respectively. These mean values are
above the bench mark value of 2.50 which
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responses on how flipped classroom strategy
impacts on the academic achievement of
Business Education students in University of
Cross River State are agreed. These include:
The flipped classroom model encourages
accounting students to become self-directed
learning students to become self-directed
learners, flipped classrooms  provide
accounting students with opportunities to
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apply theoretical knowledge to practical accounting students often hesitate to ask
scenarios, One good thing about the flipped questions for clarification, and flipped
classroom is that, it allows accounting classroom model denies accounting students
students to study at their own pace outside the a dynamic learning experience that
class providing flexibility in their learning encourages active participation in learning
schedules, and Accounting lectures are were disagreed because their mean values
usually interesting when taught under the were less than the bench mark value of 2.50.

condition of a flipped classroom. However, |
choose traditional teaching method over
flipping classroom approach as an accounting
students, | barely understand accounting
concepts when taught under the condition of
a flipped classroom, in a flipped classroom

Hypothesis Two
Flipped classroom strategy has no significant
impact on the academic achievement of
Business Education students in University of
Cross River State

Table 4: t-test table analysis of the impact of Flipped classroom strategy on Business
Education student’s academic achievement in University of Cross River State

Variables X SD Df t-cal Sig. Decision

Flipped classroom strategy 3.15 0.53
260 -41.38 0.00 S
Business Education student’s academic

) 17.80 5.67
achievement

df=degree of freedom, N = Number of students, SD = standard deviation

The result in Table 4 showed the t-test Education students in University of Cross
analysis on the impact of flipped classroom River State is rejected. Inference drawn
strategy on Business Education student’s therefore is that flipped classroom strategy
academic achievement in University of Cross significantly impact on Business Education
River State. The result shows the t-value of - student’s  academic  achievement in
41.38 with degree of freedom of 260 and a University of Cross River State.

probability value of 0.00 was obtained. Since
the probability value of 0.00 is less than 0.05

(P< 0.05) set as level of significance, this Research Question Three

means that the result is significant. Therefore, How do online learning platforms impact the
the null hypothesis which stated that flipped academic  achievement of  Business
classroom strategy has no significant impact Education students in University of Cross
on the academic achievement of Business River State?
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Table 5: Mean and Standard Deviation of Respondents on how online learning platforms
impact the academic achievement of Business Education students in University of Cross

River State
N =261

S/IN  Item Statement Mean (x)  SD Dec.

17 On-line learning offers a wealth of multimedia to students in 303 0.96 A
accounting

18 Accounting students can gain exposure to various on-line 304 094 A
tools and software through the on-line learning platform

19 Accounting students prefer to study in a traditional classroom 217  0.79 D
other than studying on-line
There is limited available learning resources on the internet

20 hence, accounting students are not exposed to sufficient 299 103 A
educational materials

21 On-line learning platform is not an instrument used for 229  0.84 D
updating the curriculum of accounting students

29 Alongside accounting knowledge, on-learning can help 300 091 A
student develop essential transferrable skills

23 On-learning does not connect accounting students with peers 291  1.04 D
and professionals from around the world.
On-learning does not encourage self- paced learning, which

24 allows accounting students to progress through the material 215 0.85 D

at their own speed

Dec = decision, A = agreed, D = disagreed

Table 5 shows the mean and standard
deviations of respondents on how online
learning platforms impact on the academic
achievement of Business Education students
in University of Cross River State. The result
obtained show that items 17, 18, 20 and 22
had mean ratings of 3.03, 3.04, 2.99 and 3.00
with standard deviations of 0.96, 0.94, 1.03
and 0.91 respectively. These mean values are
above the bench mark value of 2.50 which
implies agreed. This means the following
responses on how online learning platforms
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impacts on the academic achievement of
Business Education students in University of
Cross River State are agreed. These include:
On-line learning offers a wealth of
multimedia to students in accounting,
Accounting students can gain exposure to
various on-line tools and software through
the on-line learning platform, there is limited
available learning resources on the internet
hence, accounting students are not exposed to
sufficient  educational  materials, and
alongside accounting knowledge, on-
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learning can help student develop essential
transferrable skills. However, Accounting
students prefer to study in a traditional
classroom other than studying on-line, on-
line learning platform is not an instrument
used for updating the curriculum of
accounting students, on-learning does not
connect accounting students with peers and
professionals from around the world, and on-
learning does not encourage self- paced
learning, which allows accounting students to

Odey and Solomon

progress through the material at their own
speed were disagreed because their mean
values were less than the bench mark value of
2.50.

Hypothesis Three

On-line learning platforms has no significant
impact on the academic achievement of
Business Education students in University of
Cross River State

Table 6: t-test table analysis of the impact of On-line learning platforms on Business
Education student’s academic achievement in University of Cross River State

Variables X SD Df t-cal Sig. Decision
On-line learning platforms 3.08 0.54

260 -41.31 0.00 S
Business Education student’s academic 17.80 567

achievement

df=degree of freedom, N = Number of students, SD = standard deviation

The result in Table 6 showed the t-test
analysis on the impact of On-line learning
platforms on Business Education student’s
academic achievement in University of Cross
River State. The result shows the t-value of -
41.31 with degree of freedom of 260 and a
probability value of 0.00 was obtained. Since
the probability value of 0.00 is less than 0.05
(P< 0.05) set as level of significance, this
means that the result is significant. Therefore,
the null hypothesis which stated that On-line
learning platforms does not significantly
impact on Business Education student’s
academic achievement in University of Cross
River State is rejected. Inference drawn
therefore is that On-line learning platforms
significantly impact on Business Education
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student’s  academic  achievement in
University of Cross River State.

2.2 Findings of the study
1. Inquiry-based learning impacts the
academic achievement of Business
Education students in University of
Cross River State in the following
ways: inquiry- based learning foster a
life-long learning mindset in
accounting students, as students in
accounting engage in inquiry-based
learning, they become more
confident in their abilities, by
engaging in inquiry based learning,
accounting students develop critical
thinking skills, problem solving
abilities can be attained by
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accounting students when taught with
inquiry-based approach, and inquiry-
based learning enhances retention of
accounting students. Also, inquiry
based method of  teaching
significantly impact on Business
Education  student’s  academic
achievement in University of Cross
River State.

2. Flipped classroom strategy impacts
the academic achievement of
Business Education students in
University of Cross River State in the
following ways: The flipped
classroom model encourages
accounting students to become self-
directed learning students to become
self-directed learners, flipped
classrooms  provide  accounting
students with opportunities to apply
theoretical knowledge to practical
scenarios, One good thing about the
flipped classroom is that, it allows
accounting students to study at their
own pace outside the class providing
flexibility in their learning schedules,
and Accounting lectures are usually
interesting when taught under the
condition of a flipped classroom. And
flipped classroom strategy
significantly impact on Business
Education student’s academic
achievement in University of Cross
River State.

3. Online learning platforms impacts on
the academic achievement of
Business Education students in
University of Cross River State in the
following ways: On-line learning
offers a wealth of multimedia to

126

students in accounting, Accounting
students can gain exposure to various
on-line tools and software through
the on-line learning platform, there is
limited available learning resources
on the internet hence, accounting
students are not exposed to sufficient
educational materials, and alongside
accounting knowledge, on-learning
can help student develop essential
transferrable skills. Also, online
learning  platforms  significantly
impact on Business Education
student’s academic achievement in
University of Cross River State.

3.0 Discussion of Findings

Inquiry-based learning and academic
achievement of Business Education students
The findings in table 1 showed that Inquiry-
based learning impacts on the academic
achievement of Business Education students
in University of Cross River State in the
following ways: inquiry- based learning
foster a life-long learning mindset in
accounting  students, as students in
accounting engage in inquiry-based learning,
they become more confident in their abilities,
by engaging in inquiry based learning,
accounting students develop critical thinking
skills, problem solving abilities can be
attained by accounting students when taught
with inquiry-based approach, and inquiry-
based learning enhances retention of
accounting students. Also table 2 showed
that, inquiry based method of teaching
significantly impact on Business Education
student’s  academic  achievement in
University of Cross River State. This results
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agreed with the findings of Sunjaya (2016),
who maintained that the objective of inquiry
learning is to help students to develop
intellectually, discipline and thinking skills
by providing questions and getting answers
on the basis of curiosity.

Flipped classroom strategy and academic
achievement of Business Education students
The results from table 3 showed that flipped
classroom strategy impacts on the academic
achievement of Business Education students
in University of Cross River State in the
following ways: The flipped classroom
model encourages accounting students to
become self-directed learning students to
become self-directed learners, flipped
classrooms provide accounting students with
opportunities to apply theoretical knowledge
to practical scenarios, One good thing about
the flipped classroom is that it allows
accounting students to study at their own
pace outside the class providing flexibility in
their learning schedules, and Accounting
lectures are usually interesting when taught
under the condition of a flipped classroom.
And table 4 showed that, flipped classroom
strategy significantly impact on Business
Education student’s academic achievement
in University of Cross River State. This
finding agreed with the findings of (King
Park & Joo, 2015) who asserted that flipped
classroom students are provided with new
opportunities with the subjects which are not
learnt in a classroom environment through
flipped classroom technology.

Online learning platforms and academic
achievement of Business Education students
.The results in table 5 showed that online
learning platforms impacts on the academic
achievement of Business Education students
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in University of Cross River State in the
following ways: On-line learning offers a
wealth of multimedia to students in
accounting, Accounting students can gain
exposure to various on-line tools and
software through the on-line learning
platform, there is limited available learning
resources on the internet hence, accounting
students are not exposed to sufficient
educational materials, and alongside
accounting knowledge, on-learning can help
student develop essential transferrable skills.
Also, the results in table 6 showed that,
online learning platforms significantly
impact on Business Education student’s
academic achievement in University of Cross
River State. This finding agreed with the
findings of (Cappel & Hagen 2024; Filibam
2018). These authors maintained that the
integration of online learning has greatly
expanded and improved the way of teaching
and learning in higher education. And also,
Zaid (2019) asserted that online learning is a
term for all types of technology that are used
to support the learning process.

4.0 Conclusion of the study
Based on the findings of the study, the
following conclusions were made:

I. Inquiry based — learning has an
impact on the Academic
Achievement of Business
Education Students in University
of Cross River State.

i. Flipped classroom strategy have
an impact on the Academic
Achievement of Business
Education Students in University
of Cross River State.
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inquiry based method of teaching
significantly impact on Business
Education student’s academic
achievement in University of
Cross River State

flipped  classroom  strategy
significantly impact on Business
Education student’s academic

achievement in University of
Cross River State.

On-line learning platform has a
significant impact on the
Academic  Achievement  of
Business Education Students in
University of Cross River State.

Recommendations
The following recommendation were made
based on the findings of the study:

1.

Educator should integrate IBL
principles into business curricula by
encouraging student to explore real-
world problems conduct research, and
provide solutions this active learning
approach can stimulate engagement
and improve academic achievement.
Teachers should ensure that student
receive appropriate support and
guidance throughout their learning
process.  On-line based learning
should include clear instructions,
frequent communication channels,
and timely feedback to keep students
motivated and on track. In class,
instructors can offer individualized
assistance, monitor progress, and
provide additional resources when
needed.

School Administrators, Dean of
Faculties, Head of Departments and

128

Stakeholders in the Educational
sector should implement inquiry
based learning, flipped classroom and
on-line learning platform in the
teaching and learning process
especially in higher learning. This is
because, flipped classroom involved
students learning new material
outside of class, such as recorded
lectures or interactive tutorials.
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